
 
 

 
 

Essential Practice: Learner Profiles 

Why is this practice essential for instruction that meets the needs of students who have 
been marginalized? 

In their seminal text, “The Future Is in the Margins: The Role of Technology and Disability in Educational 
Reform,” Anne Meyer and David Rose state: “The implicit goal of education will change from 
homogenization (all students pointed toward one outcome and measured by one yardstick) to 
diversification, identifying and fostering the inherent diversity among all learners, identifying new kinds of 
learning, new kinds of teaching, and new kinds of success. The ultimate educational goals will no longer be 
about the mastery of content (content will be available everywhere, any time, electronically) but about the 
mastery of learning. At commencement, we will graduate students who are ‘expert learners’” (2005). 
 
The student must be an active designer and co-designer of their learning. Learning experiences must be 
designed to engage the brains of the learners present, tap into their existing schema, and offer opportunities 
for application, processing, and choice. Research into brain and learning science has found that there is no 
average learner; using averages smoothens what is always a jagged Learner Profile with peaks and troughs 
in different areas (Rose and Meyer, 2005; Rose, 2015). With this in mind, students need to have increased 
opportunities to exert agency in their own learning, with teachers serving as facilitators who support 
students in identifying and pursuing their interests, talents, and aspirations with appropriate supports (Bray 
and McClaskey, 2015, 2016). Through the use of Learner Profiles, students and teachers can work together 
to identify, adjust, and carry out learning goals that bring the student towards mastery. Learner Profiles are 
strength-based and show us data that an individualized education program (IEP), test data, and learning 
styles do not show us (Bray and McClaskey, 2015, 2016). Students should feel safe to take risks and build 
upon their strengths and areas of growth named in their Learner Profiles. The use of Learner Profiles 
creates powerful opportunities for learning that is more learner-centered and learner-driven (Bray and 
McClaskey, 2015).  
 
Teachers must consider how they design for equitable access to learning. Access is essential to agency and 
looks different for each student. A student’s cultural, linguistic, and social identities are a critical part of 
understanding how to provide this access. To create increased opportunities for student access and agency, 
the Boston Public Schools has embraced Universal Design for Learning (UDL), a research-based framework 
for teaching and learning that provides a set of principles that inform how we design goals, methods, 
materials, and assessments (Rose and Meyer, 2005). UDL supports all learners, including our most 
marginalized, when they are given the appropriate accommodations and modifications as needed. With the 
support of the teacher, students acquire the necessary skills to choose how to access and engage with 
content (Bray and McClaskey, 2015). The ultimate goal of UDL is to create expert learners who know their 
strengths, challenges, and the kinds of technologies, adaptations, and strategies they need to thrive in a 
changing world (Rose and Meyer, 2005). Learning about learning is an important strategy that improves 
performance (Watkins, 2006). Using methods from UDL and data from Learner Profiles, educators can 
empower every student to be a critical thinker and an active participant in and designer of their own 
learning.  
 
 

http://www.udlcenter.org/sites/udlcenter.org/files/Meyer-Rose_FutureisintheMargins.pdf
http://www.udlcenter.org/sites/udlcenter.org/files/Meyer-Rose_FutureisintheMargins.pdf
https://nextgenlearning.org/articles/how-next-gen-learning-can-support-student-agency
http://www.udlcenter.org/sites/udlcenter.org/files/Meyer-Rose_FutureisintheMargins.pdf
https://www.gse.harvard.edu/news/ed/15/08/beyond-average
http://www.personalizelearning.com/p/overview-how-to-pl.html
http://www.personalizelearning.com/p/overview-how-to-pl.html
https://nextgenlearning.org/articles/getting-to-know-you-learner-profiles-for-personalization
http://www.personalizelearning.com/p/overview-how-to-pl.html
http://www.personalizelearning.com/p/overview-how-to-pl.html
http://www.personalizelearning.com/p/overview-how-to-pl.html
http://www.udlcenter.org/aboutudl/whatisudl
http://www.udlcenter.org/sites/udlcenter.org/files/Meyer-Rose_FutureisintheMargins.pdf
http://www.personalizelearning.com/p/overview-how-to-pl.html
http://www.chriswatkins.net/publications/


 
 

Elements of Effective Practice: What could this practice look and sound like? 

Watkins (2010) states that learning is an active process that requires student involvement and discussion. 
Teachers support students with becoming expert learners through the purposeful use of Learner Profiles 
and Universal Design for Learning (UDL). As a partner in learning, teachers serve as guides for students as 
they navigate their learning environment.  
 

Element 

The stages below come from the Stages of Personalized Learning Environments Chart v5  by Bray and 
McClaskey (2016). 
 
At the earliest stages, the teacher uses Learner Profiles and data to understand how each student learns. 
 

❏ Teacher uses this data to design lessons, assessments, and their classroom. They design materials 
that are accessible to all students using Universal Design for Learning (UDL).  

❏ Teacher supports the student with creating goals using the provided Student Learner Profile 
template. 

❏ Teacher revises lessons or projects to encourage student voice and choice and risk-taking. 
 
→ Read a teacher’s experience on incorporating Learner Profiles. 
 
With teacher guidance and increased autonomy, the student updates their Learner Profile by recognizing 
how their learning changes. The teacher and student both understand how the learner learns best and 
design a Learner Profile that guides the learner on a learning path. 
 

❏ Student and teacher serve as co-designers to transform lessons or projects and assessment 
strategies. 

❏ Student and teacher co-design Learner Profile and learning environment. 
❏ Student acquires skills to choose and use the appropriate tools and strategies to access 

information, engage with content, and express what they know or understand.  
 
→ Use the Personal Learning Backpack to inform how learning experiences are designed. 
 
Over time, the student monitors and adjusts their Learner Profile as they learn with their teacher as a 
partner in learning. Students are working towards becoming expert learners who can monitor their 
progress and reflect on their learning. 
 

❏ Student  self-directs and drives learning at their own pace. The teacher suggests learning 
strategies and skills to support learning goals and provides feedback to the student about how 
they are meeting their learning goals. 

❏ Student expands learning environment to community. The teacher connects the student to 
relevant learning opportunities that support their learning goals. 

❏ Student applies tools and strategies so that they can design and explore deeper and challenging 
learning experiences. The teacher serves as a mentor. 

 
→ Use the Personal Learning Backpack to inform how learning experiences are designed. 

 
 

http://www.chriswatkins.net/publications/
https://docs.google.com/a/bostonpublicschools.org/document/d/1qzH0RwjYXUARfYxAIcew-GDpvyLTHwCEpU1g0Zyz7Dk/edit?usp=sharing
https://drive.google.com/open?id=1CvG7_C86vMLGBhMh4xJ6Ouatks0CivwcD5Sk7Q1d2cU
https://drive.google.com/open?id=1CvG7_C86vMLGBhMh4xJ6Ouatks0CivwcD5Sk7Q1d2cU
https://nextgenlearning.org/articles/getting-to-know-you-learner-profiles-for-personalization
https://drive.google.com/open?id=1w5vwVH898tSqIve97qxYC9r8dqs0kfOmni08FgqZHRk
https://drive.google.com/open?id=1w5vwVH898tSqIve97qxYC9r8dqs0kfOmni08FgqZHRk


 
 

 
Teacher engages in assessment FOR learning and assessment AS learning (Grant, 2017). This provides 
opportunities for students to reflect on their Learner Profiles and engagement in learning and identify 
places where additional supports are needed. 
 
Assessment FOR Learning is formative with the teacher working with the student with the goal of 
providing next steps and feedback for growth. Assessment AS Learning is metacognitive with the 
student as owner with the goal of understanding themselves as learners. The student sets individual 
goals, monitors their own progress, determines next steps, and reflects on their thinking and learning. 
 

❏ Ask students which strategies and tools they used to achieve their learning goals. This could be 
through a blog, journal, exit ticket, or conference. Ask about their engagement in the learning 
process. 

❏ Teacher uses or adapts existing formative and summative assessment strategies and leads 
student conferences with parents. 

❏ Teacher and student co-design peer and self-assessment strategies and the student reflects on 
learning and leads conferences with parents, teachers, and peers. 

❏ With increased autonomy, the student designs assessment and  showcases evidence of learning 
through exhibitions that involve parents, peers, teachers, and community.  

 
→ Exit tickets, journals, portfolios, student and peer-led conferences, peer revision via rubrics, and other flexible 
assessment options  are examples of this practice.  
→ Watch an example of Assessment FOR Learning. 

Using the Learner Profiles, teacher engages in Assessment OF Learning that gives students options for 
demonstrating their learning. 
 

❏ Offer options for how learners can demonstrate what they know such as through video, audio, 
blogging, writing, and more. 

❏ Engage students in the design process. 
❏ Ask if the assessment demonstrates the actual knowledge of your student. 

 
→ Read “Top 10 UDL Tips for Designing an Engaging Learning Environment” 

Teacher supports student risk-taking (CAST, 2016). 
 

❏ Provide flexible options where learners can challenge themselves in new ways in order to 
achieve the learning objective. 

❏ Set clear expectations that identify what success looks like and allow students the space to fail as 
part of a learning process that moves towards mastery rather than just completion 

 
→ Read the Edutopia article: “Failure is Essential to Learning” 

Teacher uses model examples to help make expectations clear so that students know where to focus 
their efforts. 
 

❏ Provide an example and a non-example for an assignment, and highlight the key components that 
achieve the learning goal. 

https://www.youtube.com/watch?v=TbLvvtoTb4A
https://www.youtube.com/watch?v=woGJ6I98YDA&feature=youtu.be
https://drive.google.com/drive/search?q=top%20ten%20udl%20tips
https://drive.google.com/drive/search?q=top%20ten%20udl%20tips
https://www.edutopia.org/blog/failure-essential-learning-bob-lenz


 
 

 

Considerations for Supporting Equity  

❏ Make the learning goal clear and accessible for students to locate and comprehend. 
 

❏ Provide multiple entry points to access a task or activity. For example, have visual support for text 
and audio (ie. closed captions/subtitles on a video or picture symbols for steps). 
 

❏ Separate the goal from the means of achievement. This allows for flexibility in achieving the goal. It 
can also help pinpoint assessment issues when measuring goals (CAST, 2015).  
 

❏ With students, develop group norms/agreement to ensure a safe and supportive learning 
environment for all learners to make choices, share, and take risks.  
 

❏ Consider the process as well as the product in achieving the learning goal (CAST, 2015).  
 

❏ Give learners multiple options for demonstrating what they know (audio, visual, written). This 
encourages creative mastery of high level learning goals (CAST, 2016).  
 

❏ Make time for reflection. Ask learners which strategies they used to achieve the learning goals. 
Include a question about their engagement in the learning process (CAST, 2016). 

Connections to Frameworks for Effective Practice 

This practice connects most closely with the following areas on the BPS Teacher Evaluation Rubric: 
● II-A-3 Meeting Diverse Needs  
● II-D-3 Access to Knowledge 
● IV-A-1 Reflective Practice 
● IV-A-2 Goal Setting 
● IV-C-1 Professional Collaboration 

 
This practice is most directly aligned to two domains of the CLASS Observation Tool, as noted below. 
 

CLASS Domain: Emotional Support 

CLASS Dimension: Teacher Sensitivity (TS) 

CLASS Indicator  CLASS Behavioral Markers 

Responsiveness to academic 
and social/emotional needs 
and cues 

❏ Individualized support 
❏ Reassurance and assistance 
❏ Adjusts pacing/wait time as needed 
❏ Re-engagement 
❏ Acknowledgement of emotions and out-of-class factors 
❏ Timely response 

http://www.udlcenter.org/aboutudl/udlguidelines/principle1
https://drive.google.com/open?id=0B_S_wLQPZ36zTnk3NHB4SUF0Y2s
https://drive.google.com/open?id=0B_S_wLQPZ36zTnk3NHB4SUF0Y2s
http://www.udlcenter.org/aboutudl/udlguidelines/principle2
https://drive.google.com/drive/search?q=top%20ten%20udl%20tips
https://drive.google.com/drive/search?q=top%20ten%20udl%20tips
https://docs.google.com/a/bostonpublicschools.org/document/d/1iWhtqyTB31lCXrBG9hkT9oJGgsXm56CIcmvwUg9-SZU/edit?usp=drive_web


 
 

 
CLASS Domain: Instructional Support     

CLASS Dimension: Instructional Learning Formats (ILF) 

CLASS Indicator  CLASS Behavioral Markers 

Variety of modalities, 
strategies, and materials 

❏ Variety of modalities and strategies 
❏ Variety of materials 
❏ Variety of interactive materials 

CLASS Dimension: Analysis and Inquiry (AI) 

CLASS Indicator  CLASS Behavioral Markers 

Metacognition  ❏ Students explain their own cognitive process 
❏ Students self-evaluate 
❏ Students reflect 
❏ Students plan 
❏ Teacher models thinking about thinking 

Language to Support Coaching 

As taught in the Essential #2 Course: 
1. A teacher  defines their Problem of Practice using the Why, Why, Why protocol. Use this in 

connection with a chosen Learner Profile.  
2. With colleagues in person or virtually, use the Descriptive Consultancy Protocol to examine your 

Problem of Practice and Learner Profile.  
3. Colleagues offer suggestions that tap into resources shared under the sections related to 

Professional Learning and Considerations for Supporting Equity. 

Resources for Professional Learning 

Access & Agency Resource Playlist 

View Playlist at: https://awesome-table.com/-KxxJn0JNddw_todH0M6/view  
Filter according to the topic you are most interested in. This playlist contains over 40 readings, websites, and videos 
related to Learner Profiles, access, agency, Universal Design for Learning (UDL), personalized learning, and more.  A 
selection of links from the playlist are included below. 

Sample Learner Profiles 

Learner Profile Examples Adult Learners (using Bray & McClaskey’s template) 
Learner Profile Example Lovett Schools (from Learning Accelerator) 
Learner Profile Example Vista Unified (from Digital Promise) 

Websites 

Getting Smart, for blog posts related to personalized learning 
Goalbook Strategies, for UDL-aligned practical strategies to use in the classroom 
Next Generation Learning Challenges, for blog posts and stories on personalized learning implementation 

https://drive.google.com/open?id=17TLhtxY0y9YN_P3ctkot_4ej0nvfnvJAVAKmRC0cUDk
https://drive.google.com/open?id=1CvG7_C86vMLGBhMh4xJ6Ouatks0CivwcD5Sk7Q1d2cU
https://www.nsrfharmony.org/system/files/protocols/descriptive_consultancy_0.pdf
https://awesome-table.com/-KxxJn0JNddw_todH0M6/view
https://docs.google.com/document/d/1JFPANkbIGDbdMc19kc-uTZitfEq2nSMOtTPMu9yhmHA/edit
http://practices.learningaccelerator.org/strategies/lovett-learner-profiles
http://digitalpromise.org/cbe_resource/vista-unified-school-district-empower-students-own-learning/
http://www.gettingsmart.com/
https://goalbookapp.com/toolkit/strategies
https://nextgenlearning.org/


 
 

Bray and McClaskey’s  Personalized Learning Toolkit, for practical 
strategies for implementing  personalized learning 
Take A Tour: Learn About Universal Design for Learning, for learning more about UDL 

Books 

Bray, B. & McClaskey, K. (2015). Make learning personal. Thousand Oaks, CA: Corwin. 
 
Bray, B. & McClaskey, K. (2016). How to personalize learning: A practical guide for getting started  

and going deeper. Thousand Oaks, CA: Corwin. 
 
Hattie, J. (2012). Visible learning for teachers: Maximizing impact on learning. London: Routledge.  

Summary retrieved from 
https://www.egfl.org.uk/sites/default/files/SUMMARY%20OF%20VISIBLE%20LEARNING.pdf  
 
Rose, T. (2015). The end of average: How we succeed in a world that values sameness. San  

Francisco, CA: Harper Collins. 

Charts, Tip Sheets, and Guides 

Bray, B. & McClaskey, K. (2013). Personalization v Differentiation v Individualization Chart v3.  
Retrieved from  
http://www.personalizelearning.com/2013/03/new-personalization-vs-differentiation.html  

 
Bray, B. & McClaskey, K. (2016). Stages of Personalized Learning Environments Chart v5. Retrieved from  

http://www.personalizelearning.com/2016/02/new-version-stages-of-personalized.html  
 
CAST (2011). Universal Design for Learning Guidelines version 2.0. Wakefield, MA: Author. Retrieved  

from http://www.udlcenter.org/aboutudl/udlguidelines.  
 
CAST Professional Learning (2015). Top 10 UDL Tips for Developing Learning Goals. Wakefield, MA:  

Author. Retrieved from https://drive.google.com/drive/search?q=top%20ten%20udl%20tips 
 
CAST Professional Learning (2016). Top 10 UDL Tips for Designing an Engaging Learning  

Environment. Wakefield, MA: Author. Retrieved from  
https://drive.google.com/drive/search?q=top%20ten%20udl%20tips 

 
The Institute for Personalized Learning (2015). What to Look for in a Personalized Learning  

Environment. Retrieved from  
https://drive.google.com/file/d/0B4l5skZE4GiTSXB1d0E4bEd6a0E/view  

Blog Posts 

Avallone, A. (2017). Getting to Know You: Learner Profiles for Personalization. Next Generation  
Learning Challenges New Designs for School blog. Retrieved from 

https://nextgenlearning.org/articles/getting-to-know-you-learner-profiles-for-personalization  
 
Couros, G. (2013, February). 8 Things to Look for In Today’s Classrooms. The Principal of Change blog.  

Retrieved from https://georgecouros.ca/blog/archives/3586  
 

http://www.personalizelearning.com/p/toolkit.html
http://www.personalizelearning.com/p/toolkit.html
http://www.udlcenter.org/aboutudl/take_a_tour_udl
https://www.egfl.org.uk/sites/default/files/SUMMARY%20OF%20VISIBLE%20LEARNING.pdf
http://www.personalizelearning.com/2013/03/new-personalization-vs-differentiation.html
http://www.personalizelearning.com/2016/02/new-version-stages-of-personalized.html
http://www.udlcenter.org/aboutudl/udlguidelines
https://drive.google.com/drive/search?q=top%20ten%20udl%20tips
https://drive.google.com/drive/search?q=top%20ten%20udl%20tips
https://drive.google.com/file/d/0B4l5skZE4GiTSXB1d0E4bEd6a0E/view
https://nextgenlearning.org/articles/getting-to-know-you-learner-profiles-for-personalization
https://georgecouros.ca/blog/archives/3586


 
 

Lathram, B. (2015). 5  Ways Learner Profiles Can Promote 
Competency-Based Education.  Getting  

Smart blog. Retrieved from  
http://www.gettingsmart.com/2015/10/5-ways-learner-profiles-can-promote-competency-based-educatio
n/  
 
Martin, K. L. (2017, October). 10 Characteristics of Learner Centered Experiences. Katie Martin blog.  

Retrieved from  
https://katielmartin.com/2017/10/07/10-characteristics-of-learner-centered-experiences/  

 
McCarthy, J. (2015). How Learning Profiles Can Strengthen Your Teaching. Edutopia. Retrieved from  

https://www.edutopia.org/blog/learning-profiles-john-mccarthy  
 
O’Leary, K. & Kraeger, J. (2016). Student Led Conferences. CCSD Personalized Learning blog.  

http://ccsdpersonalized.weebly.com/blog/student-led-conferences 

Published Articles & Research 

Duckworth, A.L., Peterson, C., Matthews, M.D., & Kelly, D.R. (2007). Grit: Perseverance and Passion  
for Long-Term Goals. Journal of Personality and Social Psychology 92(6). Retrieved from 

https://www.ronaldreaganhs.org/cms/lib7/WI01001304/Centricity/Domain/187/Grit%20JPSP.pdf  
 
Fletcher, A. (2008). The Architecture of Ownership. Educational Leadership 66 (3). Retrieved from  
http://www.ascd.org/publications/educational-leadership/nov08/vol66/num03/The-Architecture-of-Owne
rship.aspx 
 
Meyer, A., & Rose, D. H. (2005). The future is in the margins: The role of technology and disability  

in educational reform. In D. H. Rose, A. Meyer & C. Hitchcock (Eds.), The universally  
designed classroom: Accessible curriculum and digital technologies (pp. 13-35).  
Cambridge, MA: Harvard Education Press. Retrieved from  
http://www.udlcenter.org/sites/udlcenter.org/files/Meyer-Rose_FutureisintheMargins.pdf  

Microcredentials and Professional Learning 

The Institute for Personalized Learning: Learner Profile. 
https://microcredentials-static.s3.amazonaws.com/320/Learner+Profile+-+published.pdf 
 
Digital Promise - The Friday Institute: Create A Learner Profile: Data Driven-Decision Making in Learner 
Motivation. 
http://cbl.digitalpromise.org/wp-content/uploads/2016/02/mc_fi_CreateaLearnerProfile-Data-DrivenDeci
sionMakinginLearnerMotivation.pdf 
 
Harvard University: Multiple Intelligences: Expanding Our Perspectives to Support All Learners. 
http://online-learning.harvard.edu/course/multiple-intelligences-expanding-our-perspectives-support-all-l
earners 
 

http://www.gettingsmart.com/2015/10/5-ways-learner-profiles-can-promote-competency-based-education/
http://www.gettingsmart.com/2015/10/5-ways-learner-profiles-can-promote-competency-based-education/
https://katielmartin.com/2017/10/07/10-characteristics-of-learner-centered-experiences/
https://www.edutopia.org/blog/learning-profiles-john-mccarthy
http://ccsdpersonalized.weebly.com/blog/student-led-conferences
https://www.ronaldreaganhs.org/cms/lib7/WI01001304/Centricity/Domain/187/Grit%20JPSP.pdf
http://www.ascd.org/publications/educational-leadership/nov08/vol66/num03/The-Architecture-of-Ownership.aspx
http://www.ascd.org/publications/educational-leadership/nov08/vol66/num03/The-Architecture-of-Ownership.aspx
http://www.udlcenter.org/sites/udlcenter.org/files/Meyer-Rose_FutureisintheMargins.pdf
https://microcredentials-static.s3.amazonaws.com/320/Learner+Profile+-+published.pdf
http://cbl.digitalpromise.org/wp-content/uploads/2016/02/mc_fi_CreateaLearnerProfile-Data-DrivenDecisionMakinginLearnerMotivation.pdf
http://cbl.digitalpromise.org/wp-content/uploads/2016/02/mc_fi_CreateaLearnerProfile-Data-DrivenDecisionMakinginLearnerMotivation.pdf
http://online-learning.harvard.edu/course/multiple-intelligences-expanding-our-perspectives-support-all-learners
http://online-learning.harvard.edu/course/multiple-intelligences-expanding-our-perspectives-support-all-learners

